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Introduction_______________________________________________________ 
 
The Western New England University Department of Education prepared this handbook as  
a guide and resource for secondary education students and their supervising practitioners. The handbook 
explains the requirements for achieving the Massachusetts Initial License for teaching in the secondary 
area (grades 8-12) through the University's state-accredited education program. Special attention is given 
to the pre-practicum and full-practicum field experiences, which play a central role in the training for this 
license. During the fall semester of a student's senior year, the full-practicum, or student-teaching 
practicum, is the culminating experience of the teacher preparation program and includes the cooperative 
efforts of the public school personnel, the student, and the University faculty. This relationship reflects the 
interdependence between the University and the public schools in preparing professional teachers who 
meet or exceed the Massachusetts Initial Teacher Professional Standards. 
 
The Massachusetts Initial License and Interstate Transfer 
 
When a student completes the required program in Secondary Education, he or she will be eligible to 
receive the Massachusetts Initial License. This allows a graduate to teach in the Commonwealth for five 
years. At that point a person must complete either a Performance Assessment Program or an approved 
Master's Program, which will allow the person to obtain the Professional License.  
 
Through the National Association of State Directors of Teacher Education and Certification (NASDTEC) 
Interstate Contract, when a person obtains a MA Initial License, she or he is eligible to transfer the license 
to many other states across the country, including all of the states in the Northeast and Mid-Atlantic 
regions. However, it is important for a student to check with the Department of Education in another state 
to assess if there are any additional requirements that must be met in order to transfer the license. 
 
Basic Requirements for the Western New England University Secondary Education Program 
 
1. Submission of an official application form to the Director of Secondary Education by the end of the 

spring semester of sophomore year. 
 
2. A cumulative grade point average of 2.80 in all courses, including a 2.80 grade point average in the 

major field and in preliminary education courses. Under special circumstances a student with grade 
point averages below 2.80 may be admitted to the program by getting a special recommendation from 
the Chairperson of the student's major department. However, all other requirements must be met by 
the student. 

 
3. A completed evaluation form assessing a student's academic skills from a faculty member in the 

student's major department. 
 
4. The passing of two Massachusetts Tests for Educator Licensure (MTEL): the Communications and 

Literacy Test and the Content Test. These tests must be passed by the spring semester of junior year.  
A student who does not pass these tests will not be eligible to do the full-practicum in the senior year. 
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Appropriate Majors 
 
The Secondary Education Program offers training for the Initial License in the following content areas: 
Biology, Business, Chemistry, English, History and Mathematics. These content areas are combined with 
Secondary Education to form blended majors, e.g., Secondary Education Mathematics. 
 
The University's catalog spells out the specific course requirements for each of these majors, and they 
must be met in order to successfully complete the program. The student's faculty advisor in the major 
department and the Director of Secondary Education will assist the student in planning and scheduling 
courses to address the requirements. 
 
Suggested Sequence of Required Education Courses and Appropriate Field Work 
 
Outlined below is the suggested sequence of required education courses for the Secondary Education 
Program, including the identification of required pre-practicum and full-practicum field placement hours.  
There can be circumstances that make it difficult for a student to follow the suggested sequence, and there 
is some flexibility in how this work may be completed. Such adjustments would be done with the 
advisement of the Director of Secondary Education.   
 
The pre-practicum field work listed below is connected with specific courses where the field experience is 
integrated into the curriculum. Seventy-five hours of pre-practicum work must be completed before a 
student can embark on the full-practicum. The full-practicum is completed during the fall semester of 
senior year and is done in conjunction with the practicum seminar, a course that meets once a week during 
this period. 
 
A. Sophomore Year--Spring Semester 
 ED 301: Principles and Problems of Education (25 hours of pre-practicum field work) 
 
B.  Junior Year--Spring Semester 
 PSY 304:  Educational Psychology (25 hours of pre-practicum field work) 
 
C.  Senior Year--Fall Semester 
 ED 403: Methods of Teaching in Secondary Schools (25 hours of pre-practicum work) 
 ED 380: Secondary Education Topics 
 ED 409: Practicum in Secondary Teaching (minimum 150 hours of student teaching) 
 ED 410: Secondary Practicum Seminar 
 
Pre-Practicum Field Work 
 
In the courses ED 301, PSY 304, and ED 403, a student will do 25-hours of classroom observing, 
assisting, and tutoring in local schools.  The Director of Secondary Education, in consultation with the 
student, will arrange for the field placements, and will assign the student to different classrooms, grade 
levels, and school systems to give a broad exposure to various educational settings.  Based on the 
experiences in the first two pre-practicums, the student will have input about where she or he will be 
placed for the fall semester of senior year. The Director of Secondary Education will finalize the 
placement. During September of the senior year, the student will do a final pre-practicum while talking 
the month-long, intensive course, ED 403. The full-practicum will start around October 1st and will 
continue through the third week of December. The final pre-practicum and the full-practicum will be at 
the same school. 
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During the pre-practicums, a student will maintain a record of observations and other related activities in 
a Student Field Work Journal, a document that will be supplied by the Western New England University 
Education Department. The journal is broken down into sections, according to the specific course and 
field placement. To obtain appropriate credit, a student must record his or her work and time at the field 
site in this journal. At the end of each pre-practicum, the supervising practitioner at the local school will 
sign off in the journal to verify the completion of this work. The Director of Secondary Education will 
periodically review the journal to ensure its proper completion. Since the Commonwealth of 
Massachusetts requires this field work as part of teacher training, it is critical that this work be completed 
in the appropriate manner. 
 
At the end of the three pre-practicums, the Student Field Work Journal will be turned in to the Director of 
Secondary Education. The journal will be kept as part of a student's permanent record for review by the 
MA Department of Education. 
 
Full-Practicum Field Work (Student-Teaching Practicum) 
 
Following Commonwealth of Massachusetts regulations regarding teacher training and licensure, a 
student in the full-practicum will complete a minimum of 150 hours of actual student-teaching. Most 
students exceed this number of teaching hours, but this is the minimum number needed to acceptably 
complete the practicum. Students also devote hours to assisting the supervising practitioner in various 
ways, including team-teaching, and observing in classrooms. 
 
In order for the student to have the most satisfactory results in the student teaching experience, student 
teachers should have the opportunity to: 
  

1. apply the skills and knowledge developed in the professional course sequence; 
2. learn about students and how they learn; 
3. use a variety of research-based teaching methods that foster growth; 
4. manage the classroom environment; 
5. accommodate learners with special needs and exceptional abilities; 
6. evaluate pupil progress; 
7. enrich students' experiences in the curriculum areas; 
8. meet the district and state curriculum goals; 
9. confer with students, school personnel, and parents; and 
10. analyze and evaluate progress in teaching skills. 

 
Student teaching is the most relevant experience in teacher education.   
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Core Beliefs About Teacher Education_________________________________ 
 
The Secondary Education Program at Western New England University seeks to prepare beginning 
professional teachers who have the potential to become master teachers. It seeks to attract candidates who 
are intellectually curious and academically ambitious, who are eager to teach a diverse population of 
learners, and who understand that becoming a master teacher is a career-long journey. Western New 
England University seeks to develop teachers who are competent problem solvers; who reflect upon and 
learn from their experience; and who seek to become members of a learning community, working 
collaboratively with peers and learning from their students as well as teaching them. 
 
The preparation of beginning teachers includes: strong academic training in the content area; deepening 
competence in the skills of communication; a growing understanding of learners and how they develop 
along multiple dimensions; development of skills of teaching that allow the teacher to draw upon multiple 
instructional approaches for particular learners and subject matter; and skills in assessment of one's own 
teaching and of learner outcomes. Teachers respect and celebrate diversity among learners; they see 
themselves, as well as their students, as members of a world community. Beginning teachers demonstrate 
their competence in the above areas by providing evidence that satisfies each of the five state professional 
standards (listed on the next page). 
 
Master teachers function as decision-makers and facilitators of learning. They are reflective of their own 
practice and continue to learn about the world around them, about teaching and learning, and about their 
students and their community. Master teachers understand the historical and contemporary roles of 
schools in a democratic society. Knowledgeable about a range of educational philosophies, they can 
subsequently articulate their own philosophy and, from it, derive implication for their practice. Master 
teachers continue to seek professional challenges and contribute to leadership in education, in their 
schools, districts, communities, and through professional organizations. They remain informed of 
contemporary research and writing by leaders in their field and are active partners in shaping and 
implementing models of good practice. 
 
The Secondary Education Program at Western New England University seeks to reflect its core beliefs 
about teachers and teacher education through the recruitment and selection of students for its education 
program; and in the training of students in the knowledge, skills, and philosophy it believes are important 
for teachers. 
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Massachusetts Initial Licensure Professional Standards 
(for Secondary Teachers grades 8-12) 
 
Professional Standards: 
 
(a) Plans Curriculum and Instruction 

1. Draws on content of the relevant curriculum frameworks to plan activities addressing standards 
that will advance students’ level of content knowledge. 

a. Identifies prerequisite skills, concepts, and vocabulary that students need to know in 
order to be successful in a learning activity. 

b. Identifies reading and writing needs that must be addressed for successful learning. 
2. Plans sequential units of study that make learning cumulative and that are based on the learning 

standards in the frameworks. 
3. Draws on results of formal and informal assessments as well as knowledge of human 

development to plan learning activities appropriate for the full range of students within a 
classroom. 

4. Plans lessons with clear objectives and relevant measurable outcomes. 
5. Plans the pedagogy appropriate to the specific discipline and to the age and cognitive level of 

the students in the classroom. 
6. Seeks resources from colleagues, families, and the community to enhance learning. 
7. Incorporates appropriate technology and media in lesson planning. 
8. Uses information in Individualized Education Programs (IEPs) to plan strategies for integrating 

students with disabilities into general education classrooms. 
(b) Delivers Effective Instruction 
 1. Communicates high standards and expectations when beginning the lesson: 

a. Makes learning objectives clear to students. 
b. Communicates clearly in writing and speaking. 
c. Finds engaging ways to begin a new unit of study or lesson. 
d. Builds on students’ prior knowledge and experience. 

2. Communicates high standards and expectations when carrying out the lesson: 
a. Uses a balanced approach to teaching skills and concepts of elementary reading and 

writing. 
b. Employs a variety of teaching techniques from more teacher-directed strategies such as 

direct instruction, practice, and Socratic dialogue, to less teacher-directed approaches 
such as discussion, problem solving, cooperative learning, and research projects 
(among others) as they apply to the content area being taught. 

c. Employs a variety of reading and writing strategies for addressing learning objectives. 
d. Uses questioning to stimulate thinking and encourages all students to respond. 
e. Uses instructional technology appropriately. 

3. Communicates high standards and expectations when extending and completing the lesson: 
a. Assigns homework or practice that furthers student learning and checks it. 
b. Provides regular and frequent feedback to students on their progress. 
c. Provides many and varied opportunities for students to achieve competence. 

4. Communicates high standards and expectations when evaluating student learning: 
a. Accurately measures student achievement of, and progress toward, the learning 

objectives with a variety of formal and informal assessments, and uses results to plan 
further instruction. 

b. Translates evaluations of student work into records that accurately convey the level of 
student achievement to students, parents or guardians, and school personnel. 
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c) Manages Classroom Climate and Operation 
1. Creates an environment that is conducive to learning. 
2. Creates a physical environment appropriate to a range of learning activities. 
3. Maintains appropriate standards of behavior, mutual respect, and safety. 
4. Manages classroom routines and procedures without loss of significant instructional time. 

d) Promotes Equity 
 1. Encourages all students to believe that effort is a key to achievement. 
 2. Works to promote achievement by all students without exception. 

3. Assesses the significance of student differences in home experiences, background knowledge, 
learning skills, learning pace, and proficiency in the English language for learning the 
curriculum at hand and uses professional judgment to determine if instructional adjustments are 
necessary. 

4. Helps all students to understand American civic culture, its underlying ideals, founding political 
principles, and political institutions, and to see themselves as members of a local, state, 
national, and international civic community. 

 (e) Meets Professional Responsibilities 
  1. Understands his or her legal and moral responsibilities. 
  2. Conveys knowledge and enthusiasm for his/her academic discipline to students. 

3. Maintains interest in current theory, research, and developments in the academic discipline and 
exercises judgment in accepting implications or findings as valid for application in classroom 
practice. 

4. Participates in building a professional community by collaborating with colleagues to 
continuously improve instruction, assessment, and student achievement. 

5. Works actively to involve parents in their child’s academic activities and performance, and 
communicates clearly with them. 

6. Reflects critically upon his or her teaching experience, identifies areas for further professional 
development as part of a professional development plan that is linked to grade level, school, 
and district goals, and is receptive to suggestions for growth. 

7. Understands legal and ethical issues as they apply to responsible and acceptable use of the 
Internet and other resources. 
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Roles and Responsibilities of the Professional Community_________________ 
 
For questions concerning the roles and responsibilities of individuals, this handbook should be the first 
reference. If it does not address your specific situation, contact the Director of the Secondary Education 
Program. The success of the Secondary Education Program lies with several key persons; each has a 
definite responsibility and role to play in making student teaching a challenging and rewarding experience 
for the student; each contributes an important aspect to the total teacher-preparation program. 
 
Director of the Secondary Education Program 
 
The Director of the Secondary Education Program, under the direction of the Dean of the School of Arts 
and Sciences, serves as liaison between the Secondary Education Program and the various school systems 
in arranging and scheduling all clinical experiences. The director: 1) implements departmental and school 
policies pertaining to the field experience requirements for the teacher education program; 2) screens 
student teacher applicants for compliance with curriculum requirements, field experiences, and 
professional behavior; and 3) reviews student teacher applications and secures a student teaching 
assignment for the applicant. Other responsibilities are to: 
 

 provide local school officials with the field experience program requirements; 
 develop forms and materials necessary for the administration of clinical field experiences; 
 secure placements for students by submitting a request to the appropriate public school officials 

and providing relevant information concerning the student teacher to aid in the assignment of that 
individual; 

 notify the student of the student teaching placement; and 
 resolve conflicts that may arise between student teachers and/or supervising practitioners, school 

administrative personnel, or University program supervisors. 
 
The Building Principal 
 
The school administrator is an integral part of the field experience team. The principal is the instructional 
leader who establishes a school climate conducive to strong professional development of the student 
teacher. 
 
Important responsibilities of the principal include: 

 working directly with, or assigning an appropriate administrative person to work directly with the 
Director of Secondary Education to select qualified supervising practitioners and matching them 
with appropriate students; and 

 adjudicating any significant issues that may arise in the process of field work.  
 
The Classroom Supervising Practitioner 
 
The influence of the supervising practitioner on the student teacher is one of the most lasting components 
of the teacher education program. Supervising practitioners who agree to guide the progress of a student 
teacher have two major roles: professional teacher and teacher educator. As a professional teacher, the 
primary responsibility is to the students in the classroom. As a teacher educator, the responsibility is to 
serve as a mentor to the student teacher and to provide a classroom setting where current knowledge can 
be applied and skills practiced. The student teacher has the background in learning theory, unit/lesson 
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planning, and current teaching practices. The expertise and experience of the master teacher are critical in 
guiding the student teacher from theory to practice. 
 
The supervising practitioner's responsibilities include providing opportunities for the student teacher to: 
 

 observe teaching, participate in teaching tasks, and gradually assume responsibility for the class; 
 develop an understanding of the individuals in each class and plan for their instruction; 
 develop skills in classroom instruction; and 
 explore a variety of techniques and methods of instructional delivery. 

 
Supervising practitioners must meet the following criteria: 
 

 licensed by the Massachusetts Department of Education in the area of content specialization; 
 have at least three years of successful teaching experience; 
 understand the teacher education program goals and be currently teaching in the same area of 

specialization as the student teacher; and 
 provide positive clinical supervision of student teachers. 

 
The University Program Supervisor 
 
The program supervisor is a liaison between the University's Secondary Education Program and the 
participating school. Supervisors familiarize themselves with the organization and pertinent regulations of 
the Western New England University Secondary Education Program. They advise supervising 
practitioners and school personnel about the Western New England University program's organization, 
goals, and regulations, especially those connected with the student teaching semester. They provide 
leadership in building harmonious relations with the participating schools and personnel. 
 
To be qualified, a program supervisor must meet the following criteria: 

 minimum of three years successful teaching experience; 
 training or expertise in supervision; 
 familiar with Western New England University student teaching program goals and policies; and 
 ability to mentor growth and development of a student teacher; establish a teaching and learning 

environment with the school administrator, the supervising practitioner, the student teacher, and 
other school personnel. 

 
Principal responsibilities are to: 

 assist the student teacher in developing teaching competency; 
 provide continuous and cooperative evaluation of the student teacher’s development; 
 observe on a regular basis throughout the semester; 
 arrange conferences with the student teacher and the supervising practitioner;  
 consult with the supervising practitioner to complete the final assessment; and 
 collect and submit all formative and summative assessments. 
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The Student Teacher 
 
Student teaching is designed to be the capstone experience and culmination of a student’s professional 
training prior to initial licensure. The student will put into action his or her philosophy about teaching 
while becoming acquainted with other harmonious, and perhaps diverse, functioning philosophies of 
teaching. Student teachers are teachers in training and should be regarded as co-professionals by the 
supervising practitioner, faculty, and staff. 
 
The objective of the student teaching practicum is to provide a successful transition from being a student 
to becoming a competent, full-time professional teacher. Student teachers are not permitted to receive any 
type of remuneration for services related to their assignment. The Western New England University 
Education Department faculty recommends no outside employment or additional course work.  If 
employment is necessary, try to limit it to ten hours per week. Your student teaching performance will 
impact your ability to obtain a teaching position; thus it is important to plan carefully for a meaningful 
and successful experience. 
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Overview of Full-Practicum (Student-Teaching Practicum) and Practicum Seminar 
 
The practicum and practicum seminar provide students in the licensure program with a University-
supervised field experience. Students are in placements for five full days a week, which begins, as was 
noted earlier, around October 1st. At that point, practicum students also become involved in a weekly 
seminar. All students must have successfully completed the pre-practicum experiences and passed all 
required Massachusetts Tests for Educator Licensure prior to the practicum. All required education 
courses must also be completed and passed prior to the practicum experience. 
 
The practicum is designed to provide students the opportunity to practice planning, implementing, and 
evaluating learning experiences for students in all areas of curriculum. To successfully complete the full-
practicum, a student must do, according to commonwealth regulation, a minimum of 150 hours of 
classroom teaching. 
 
Expectations of Students 
 
The student is expected to be in attendance at his or her practicum site during the required school hours, 
daily. If illness or unforeseen circumstances cause a student to miss a day, the student must notify his or 
her supervising practitioner and his or her program supervisor of this absence prior to the start of the 
school day. In the case of the above absence, or a school cancellation, the student is expected to make up 
the time. 
 
The student is expected to become familiar with the policies of the school district, individual school, and 
the supervising practitioner. 
 
As the semester progresses, the student is expected to assume more and more of the classroom instruction.  
The student is also required to have a two-week take-over towards the end of the experience. 
 
It is expected that the student will encounter the following experiences: 

 Observe the classroom teacher 
 Instruct individual students who may need help 
 Lead small groups 
 Instruct the entire class in the curriculum 
 Plan and teach at least one unit per class 
 Plan and write in-depth lesson plans that address the Massachusetts Department of Education 

(DOE) Frameworks and Learning Standards 
 Adapt the use of curriculum materials to the individual learning needs of the students 
 Assist the classroom teacher in performing routine tasks in the classroom 
 Assist the classroom teacher in supervisory responsibilities 
 Design bulletin boards 

 
Each student will have a University program supervisor to assist him or her in achieving the greatest 
professional growth.  Supervisory visits will be made by appointment.  When arranging the visits, the 
student teacher should plan a time that will allow the student and supervising practitioner time to confer 
with the program supervisor following the observation.  At each observation the student will provide the 
program supervisor with a lesson plan for the class that will be observed. 
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A Suggested Time-Line for the Full-Practicum: 
  
Week 1: The student should pick up one class. 
Weeks 2-3: The student should move up to teaching two classes, though the classes can  

require the same preparation. 
Weeks 4-5: The student should be teaching 3 or 4 classes, but not have more than 3  

preparations. 
Weeks 7-11 During this time the student should have the full teaching load for at least 

two weeks. 
 
This is only a suggested time-line and is open to negotiation among the student, the supervising 
practitioner, and the University program supervisor. It is expected that the supervising practitioner will 
regularly observe the student teacher and provide feedback and suggestions for improving the student’s 
teaching. 
 
Evaluation Process 
 
The Massachusetts DOE has developed a Preservice Performance Assessment form, based on the 
Professional Standards, to be used at the end of the practicum experience. (The form can be found in the 
Appendix section at the end of this handbook.) The student is responsible for producing documentation 
and demonstrating performance which will indicate that he or she has met the state standards. Sources of 
evidence to assess a teacher candidate’s practicum performance may include, but are not limited to, the 
following: lesson plans, units, syllabi, assessments, portfolios (specify documents used as evidence), 
examples of students’ work, reflective paper, observable behaviors, and other sources of evidence 
appropriate to and accepted by the relevant discipline.  The program supervisor and supervising 
practitioner will evaluate the student’s performance and documentation to determine eligibility for 
licensure.  In order to be approved for licensure, a student must show satisfactory performance according 
to all standards. The Preservice Performance Assessment form will be completed during the final 
(summative) evaluation session at the end of the full-practicum. 
 
At the beginning of the full-practicum, there will be an initial visit by the program supervisor. The focus 
of this visit will be to review with the student and supervising practitioner the processes and procedures 
for the practicum experience.   
 
Two to three weeks later, the program supervisor will make an appointment with the student teacher to 
come to the school to do the first formal observation.  Arrangements will also be made for a three-way 
meeting with the student teacher, supervising practitioner, and program supervisor to assess the student's 
performance. On the day of the observation the student will provide a lesson plan for the class to be 
taught. The program supervisor will observe the student teach the lesson. A three-way meeting will follow 
where the program supervisor and the supervising practitioner will provide feedback to the student teacher 
about his or her performance. The program supervisor, in this discussion with the student teacher and 
cooperating practitioner, will fill out the University’s evaluation forms which are designed according to 
the MA Professional Standards and the License-Specific Content Questions. These documents include 
sections that identify student strengths as well as areas that may need improvement. The student will 
receive copies of these completed documents, while the originals will go into the student’s permanent file 
with the University’s Education Department. This will conclude the first formative evaluation. 
 
Approximately three weeks later, the program supervisor will make a second appointment with the 
student teacher to come for the next formal observation. Again, arrangements will also be made for a 
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three-way meeting. On the day of the observation, the student will provide a lesson plan and the program 
supervisor will observe. At the three-way meeting the program supervisor and the supervising practitioner 
will provide feedback to the student teacher about his or her performance. As before, the program 
supervisor, in this discussion with the student teacher and the supervising practitioner, will fill out the 
University's evaluation forms which are designed according to the MA Professional Standards. The 
student will receive copies of these documents, while the original documents will go into the student's 
permanent file with the University's Education Department. At the end of this meeting, the program 
supervisor and the supervising practitioner will provide a mid-term grade for the student's work. They will 
also spell out for the student areas that need improvement in order to successfully complete the practicum 
and also to improve the grade. This will conclude the second formative evaluation. 
 
During the final week of the practicum, the program supervisor will come in for the concluding 
observation and three-way meeting. The observation procedure will be the same as before. But during the 
three-way meeting, the program supervisor will complete, in discussion with the student teacher and the 
supervising practitioner, the MA Preservice Performance Assessment (PPA) form, as was mentioned 
earlier, and not the previous University forms. The PPA form is required for the final (summative) 
evaluation.  In addition, the Practicum Form will be completed, designating whether the student has 
successfully completed all requirements for the Initial License. If there is not agreement between the 
program supervisor and the supervising practitioner about the satisfactory completion of this practicum by 
the student, a third party will be brought in to help decide the matter. This person will be assigned after a 
discussion between the school principal and the University's Director of Secondary Education. Copies of 
the concluding paperwork will be provided to the student, while the originals will go into the student's 
permanent file. 
 
At this concluding meeting, there will also be a discussion about the student's final grade for the full-
practicum. While the supervising practitioner will provide meaningful input in this regard, the final 
decision about a grade will be made by the program supervisor, who is the official instructor for the 
course in which the grade is given.  
 
The sequence outlined above is the normal design for the evaluation of the full-practicum. However, the 
program supervisor will come for additional observation sessions and/or three-way meetings, as needed, 
to support a student and help promote a successful practicum experience. 
 
Upon completion of the practicum experience and a college degree, students can apply for initial licensure 
through the Massachusetts Department of Education. All applications for licensure are completed on-line.  
Students can obtain literature for information on how to apply on-line from the Administrative Assistant 
for the University's Education Department. 
 
Removal from Student Teaching 
 
For a variety of different reasons, there are times when student teaching does not work out for particular 
students. Despite having passed the relevant course work and MTEL tests, some students are not ready for 
the demands and responsibilities of teaching. In other cases, students experience personal problems that 
interfere with teaching responsibilities. In this case, a student must resolve these problems before the 
responsibilities of student teaching are resumed. On occasion, it is necessary to remove a student from his 
or her teaching assignment. 
 
If there is a problem involving a student teacher, that student may be subjected to removal from his or her 
assignment.  A building principal may decide that it is in the best interest of the students and teacher to 



13 
 

remove a student teacher. The program supervisor may decide that it is in the best interest of the student 
teacher, the supervising practitioner, and the students in the school to remove the student teacher. The 
Director of the Secondary Education Program is to be notified immediately if a student teacher does not 
appear to be progressing at a rate to allow for successful completion of student teaching.   
 
Procedure for removal: 
 
The Director of the Secondary Education Program and the Dean of the School of Arts and Sciences have 
the responsibility of removing students from the student teaching assignment. Reasons for removal 
include inappropriate behavior within the school setting and inability to complete expected tasks. 
 
Before a decision is made to remove a student, the Director of Secondary Education informs the student 
and schedules a meeting to consider appropriate options. The meeting may include the supervising 
practitioner, building principal, and/or program supervisor. During the meeting, it is determined whether a 
second placement during the same semester is warranted. Students reassigned in the same semester should 
expect an extended placement. Students removed from a student teaching assignment may be required to 
wait until the fall of the following year for reassignment.   
 
The student may appeal the decision made by the Director of Secondary Education to the Dean of the 
School of Arts and Sciences.   
 
The developmental skills for becoming an effective classroom teacher are similar to those developed in 
mathematics or reading. Individuals develop at varying rates. Therefore, some student teachers may 
require additional course work and/or skill development beyond the minimum required student teaching 
period. It may also require serious evaluation of whether the teaching profession is the correct career 
choice. The Director of the Secondary Education Program, the content faculty advisor, and/or other 
faculty in the School of Arts and Sciences will assist a student in the reevaluation of professional career 
choices. 
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Tips on Teaching 
 
Student teachers should be competent in their subject fields and should be developing an increasing 
variety of appropriate teaching methods. When teaching, a student teacher should try to teach confidently, 
teach enthusiastically, teach intelligently, and try to teach students individually as well as collectively. 
 
Every time you teach, keep these points in mind: 
 
 Be prepared to teach.  Greet students as they enter the classroom. Be friendly, but avoid familiarity, 

“wise cracks,” or sarcasm. 
 Plan to start work immediately at the beginning of each class period. Have an assignment on the 

board, or prepare a short activity for students to review or complete to allow you time for clerical 
duties, attendance, etc. 

 Focus the attention of the students before making announcements or beginning a lesson. 
 Don’t expect to do all the teaching. Provide the students a chance to discuss, answer questions, 

perform/demonstrate, etc. Teaching requires a lot of energy.   
 Try to keep all students interested. Do not let a few monopolize the activity or discussion. Minimize 

lecture time to emphasize active student learning. 
 Keep all students on task while you are working with an individual student. Ask questions so that the 

entire class may hear before calling on specific students. 
 Utilize a variety of instructional aids and materials to enhance learning. 
 Use proper English, good enunciation, and good pronunciation. Avoid excess use of stereotyped 

expressions such as “OK,” “all right,” “you guys,” etc.  Slang is not appropriate. 
 Practice varying the tone and volume of your voice. 
 Practice good handwriting plus correct spelling on boards and handouts. 
 Move around the room when teaching, but do not pace nervously. 
 First, work to earn the respect of students, rather than wanting the students to like you. 
 Plan carefully in regard to details – handling materials, making arrangements in advance, etc. 
 Plan meaningful assignments with specific evaluation criteria you will use to evaluate students’ work.  

Provide clear directions for completing work and clarify students’ understanding. 
 Prepare questions in advance to stimulate class discussion. Do not rely on “ad-libbing.” 
 Begin with individual student conferences to help resolve individual student behavior problems. 
 Avoid disciplining individual students in front of the whole class. 
 Be observant of what is “going on” in the class at all times. 
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Frequently-Asked Questions__________________________________________ 
 
QUESTION 1 What calendar does the student teacher follow? 
 
ANSWER: The student teacher follows the calendar of the school to which he/she has been assigned.  
The student teacher is expected to attend any in-service meetings, professional development opportunities, 
parent-teacher conferences, and other school-related functions as deemed appropriate by the cooperating 
teacher. 
 
QUESTION 2 How often does the student teacher write lesson plans? 
 
ANSWER: A lesson plan should be written for each lesson that is taught and presented to the supervising 
practitioner three days prior to the implementation of the lesson. One of the primary causes of failure in 
student teaching is lack of effective planning and proper preparation for teaching. Planning helps the 
student teacher organize materials. Being ready provides a feeling of confidence for the student teacher, 
as well as ensuring a more effective learning experience for students. 
 
QUESTION 3 What is the policy regarding absences? 
 
ANSWER: Daily attendance is required. Occasionally, the student may be absent due to illness, 
accidents, religious holidays, or a death in the family. However, a student who has long or repeated 
absences, for whatever reasons, will be required to repeat the student teaching experience. For each day 
missed, regardless of the reason, the student teacher is required to make up the days. When the student 
teacher must be absent, he or she must call the school, supervising practitioner, and program supervisor.  
Plans for any lessons that the student teacher was expected to teach must be available for use by either the 
supervising practitioner or substitute. 
 
QUESTION 4 What are the daily hours and dress code? 
 
ANSWER: The student teacher should abide by the standards expected of teachers in the assigned 
schools regarding arrival and departure time. The student teacher is to dress professionally, and should not 
wear shorts, jeans, or other inappropriate casual attire. The student teacher should not wear nose or tongue 
earrings, have undergarments visible, or have stomachs showing. 
 
QUESTION 5 What is the policy regarding substitute teaching? 
 
ANSWER: It is against the policy of Western New England University to use student teachers as 
substitute teachers. Although the student teacher receives a license, this license does not allow him or her 
to assume the teaching responsibilities undertaken by a substitute during the student teacher semester.  In 
the event of the supervising practitioner’s absence, a regular substitute must be employed. 
 
 
QUESTION 6 What about jobs or other coursework? 
 
ANSWER: Because student teaching requires a total commitment on the part of the student, additional 
coursework is not recommended during the semester. It has been our experience that students who do not 
have the additional responsibility of a job are likely to perform better during student teaching. For 
students who must work, their jobs should not interfere with their student teaching. 
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Student Teaching Portfolio___________________________________________ 
 
During the student teaching, the student teacher is expected to create a portfolio to demonstrate he or she 
has met the Professional Standards for initial teaching licensure in Massachusetts. Following is a list of 
what should be included in the portfolio: 
 
Table of Contents 
 
I. Cover Letter 
II.         Résumé 
III. Goals for student teaching and a one to one and a half page statement regarding your 
            views of learning and teaching. 
IV. Individual lesson plans for each day the program supervisor observes. 
V. Unit with accompanying lesson plans. 
VI.  Varied assessment of students’ work to demonstrate learning. 
VII. Other work examples, pictures of class activities or bulletin boards, documentation of 
            school or community involvement beyond the classroom. 
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WESTERN NEW ENGLAND UNIVERSITY 
TEACHER EDUCATION PROGRAM 

 

Practicum Observation Form 
 
 
Student _____________________________________University Supervisor _________________________ 
 
Cooperating Teacher __________________ School_______________________________________ 
 
Subject and Grade Level ______________   Date   _______________________________________ 
 
 
 
Plans Curriculum and Instruction 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Delivers Effective Instruction 
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Manages Classroom Climate and Operation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Promotes Equity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Meets Professional Responsibilities 
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WESTERN NEW ENGLAND UNIVERSITY 
TEACHER EDUCATION PROGRAM 

 

Practicum Evaluation Form 
 
 
Student _____________________________________________University Supervisor ________________________________ 
 
Cooperating Teacher _____________________________________ School_______________________________________ 
 
Subject and Grade Level __________________________________   Date   _______________________________________ 
 
 
Please rate student in the following areas (circle most appropriate number). 
5=Excellent; 4=Very Good; 3=Good; 2=Fair; 1=Poor 
 

Plans Curriculum and Instruction 
           Excellent               Poor
1. Draws on content of the relevant curriculum frameworks to plan activities addressing 

standards that will advance students’ level of content knowledge. 
 

5 4 3 2 1 

a. Identifies prerequisite skills, concepts, and vocabulary that students need to know in 
order to be successful in a learning activity. 

 

5 4 3 2 1 

b. Identifies reading and writing needs that must be addressed for successful learning 
 

5 4 3 2 1 

2. Plans sequential units of study that make learning cumulative and that are based on the 
learning standards in the frameworks. 

 

5 4 3 2 1 

3. Draws on results of formal and informal assessments as well as knowledge of human 
development to plan learning activities appropriate for the full range of students within a 
classroom. 
 

5 4 3 2 1 

4. Plans lessons with clear objectives and relevant, measurable outcomes. 
 

5 4 3 2 1 

5. Plans the pedagogy appropriate to the specific discipline and to the age and cognitive level 
of the students in the classroom. 

 

5 4 3 2 1 

6. Seeks resources from colleagues, families, and the community to enhance learning. 
 

5 4 3 2 1 

7. Incorporates appropriate technology and media in lesson planning. 
 

5 4 3 2 1 

8. Uses information in Individualized Education Programs (IEPs) to plan strategies for 
integrating students with special needs into general education classrooms. 

 

5 4 3 2 1 

Comments: 

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________
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Delivers Effective Instruction 
           Excellent               Poor
1. Communicates high standards and expectations when beginning the lesson. 
 

5 4 3 2 1 

a. Makes learning objectives clear to students. 
 

5 4 3 2 1 

b. Communicates clearly in writing and speaking. 
 

5 4 3 2 1 

c. Finds engaging ways to begin a new unit of study or lesson. 
 

5 4 3 2 1 

d. Builds on students’ prior knowledge and experience. 
 

5 4 3 2 1 

2. Communicates high standards and expectations when carrying out the lesson. 
 

5 4 3 2 1 

a. Uses a balanced approach to teaching skills and concepts of elementary reading and 
writing. 
 

5 4 3 2 1 

b. Employs a variety of teaching techniques from more teacher-directed strategies such 
as direct instruction, practice, and Socratic dialogue, to less teacher-directed 
approaches such as discussion, problem solving, cooperative learning, and research 
projects (among others) as they apply to the content area being taught. 

 

5 4 3 2 1 

c. Employs a variety of reading and writing strategies for addressing learning objectives. 
 

5 4 3 2 1 

d. Uses questioning to stimulate thinking and encourages all students to respond. 
 

5 4 3 2 1 

e. Uses instructional technology appropriately. 
 

5 4 3 2 1 

3. Communicates high standards and expectations when extending and completing the 
lesson. 
 

5 4 3 2 1 

a. Assigns homework or practice that furthers student learning and checks it. 
 

5 4 3 2 1 

b. Provides regular and frequent feedback to students on their progress. 
 

5 4 3 2 1 

c. Provides many and varied opportunities for students to achieve competence. 
 

5 4 3 2 1 

4. Communicates high standards and expectations when evaluating student learning. 
 

5 4 3 2 1 

a. Accurately measures student achievement of, and progress toward, the learning 
objectives with a variety of formal and informal assessments, and uses results to plan 
further instruction. 

 

5 4 3 2 1 

b. Translates evaluations of student work into records that accurately convey the level of 
student achievement to students, parents or guardians, and school personnel. 

 

5 4 3 2 1 

Comments: 

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________
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Manages Classroom Climate and Operation 
           Excellent                     Poor 
1. Creates an environment that is conducive to learning. 

 
5 4 3 2 1 

2. Creates a physical environment appropriate to a range of learning activities. 
 

5 4 3 2 1 

3. Maintains appropriate standards of behavior, mutual respect, and safety. 5 4 3 2 1 
 

4. Manages classroom routines and procedures without loss of significant instructional time. 5 4 3 2 1 
 

Comments: 

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

 

 
 
Promotes Equity 
                                                                                                                                                     Excellent                     Poor 
1. Encourages all students to believe that effort is a key to achievement. 5 4 3 2 1 

 
2. Works to promote achievement by all students, without exception. 5 4 3 2 1 

 
3. Assesses the significance of student differences in home experiences, background 

knowledge, learning skills, learning pace, and proficiency in the English language for 
learning the curriculum at hand; and uses professional judgment to determine if 
instructional adjustments are necessary. 

 

5 4 3 2 1 
 

4. Helps all students to understand American civic culture, its underlying ideals, founding 
political principles, and political institutions, and to see themselves as members of a local, 
state, national, and international civic community. 

 

5 4 3 2 1 

Comments: 

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________
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Meets Professional Responsibilities 
           Excellent                  Poor 
1. Understands his or her legal and moral responsibilities. 5 4 3 2 1 

 
2. Conveys knowledge of and enthusiasm for his/her academic discipline to students. 5 4 3 2 1 

 
3. Maintains interest in current research or developments in the academic discipline and 

exercises judgment in accepting findings as valid for application in classroom practice. 
 

5 4 3 2 1 

4. Participates in building a professional community by collaborating with colleagues to 
continuously improve instruction, assessment, and student achievement. 

 

5 4 3 2 1 

5. Works actively to involve parents in their child’s academic activities and performance, 
and communicates clearly with them. 

 

5 4 3 2 1 

6. Reflects critically upon his or her teaching experience; identifies areas for further 
professional development as part of a professional development plan that is linked to 
grade level, school and district goals; and is receptive to suggestions for growth. 

 

5 4 3 2 1 

7. Understands legal and ethical issues as they apply to responsible and acceptable use of the 
Internet and other resources. 

 

5 4 3 2 1 

Comments: 

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

 

 
 
THREE STRENGTH AREAS FOR THE STUDENT TEACHER: 
 
1. _____________________________________________________________________________________________ 
 
2. _____________________________________________________________________________________________ 
 
3. _____________________________________________________________________________________________ 
 
 
THREE AREAS THE STUDENT TEACHER NEEDS TO WORK ON: 
 
1. _____________________________________________________________________________________________ 
 
2. _____________________________________________________________________________________________ 

 
3. _____________________________________________________________________________________________ 
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Biology (Grades 8-12) 
 

License-Specific Evaluation Questions 
 

Student Name                                   Date 
 
Cooperating Teacher            University Supervisor 
 
 

PLEASE CIRCLE APPROPRIATE LETTER FOR EACH QUESTION. 
 
1. Is the candidate’s explanation of scientific concepts accurate? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
2. Does the candidate demonstrate adequate background knowledge of the scientific concepts and skills presented at the 

grade level? 
 
      A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
  
3. Does the candidate refer to appropriate learning standards and skills in the Science and Technology/Engineering 

Framework in developing the lesson? 
 
      A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
4. Does the candidate discuss the mathematical skills related to the particular science unit they are teaching? 
 
      A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
5. Does the candidate practice and teach students safe laboratory practices as referred to in the Science and Technology 

Curriculum Framework Appendix V? 
 
      A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
6. Does the candidate model scientific reasoning in demonstrating or teaching scientific units? 
 
      A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
7. Does the candidate address student’s prior knowledge and misconceptions in science? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 

8. Does the candidate model a variety of methods research, including laboratory techniques and use of computers? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
9. Does the candidate encourage students to build essential scientific skills by conducting investigations and experiments? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
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Business (Grades 8-12) 
 

License-Specific Evaluation Questions 
 

Student Name                                   Date 
 
Cooperating Teacher            University Supervisor 
 
 

PLEASE CIRCLE APPROPRIATE LETTER FOR EACH QUESTION. 

 
1. Does the candidate demonstrate adequate knowledge of the principles and concepts related to theories of business 

management, macroeconomics, microeconomics, marketing and accounting? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 

2. Does the candidate demonstrate adequate knowledge of the particular subject matter of the business concept that is the 
focus of the lesson? 

 
A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 

3. Does the candidate use or refer to contemporary primary or secondary sources to supplement the text? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 

4. Does the candidate demonstrate adequate knowledge of current technology used in business and information systems? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 

5. Is the candidate able to demonstrate an interdisciplinary/integrated approach to teaching business concepts, including 
entrepreneurship and human resource management? 

 
A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 

6. Does the candidate demonstrate the ability to discuss relevant current issues openly without inhibiting students’ views?  
Does the candidate encourage students to offer viewpoints that may differ from or conflict with those of the candidate? 

 
A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 

7. Does the candidate introduce appropriate mathematical concepts into the learning situation? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
8. Does the candidate demonstrate an understanding of business law and other legal issues affecting business? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
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Chemistry (Grades 8-12) 
 

License-Specific Evaluation Questions 
 

Student Name                                   Date 
 
Cooperating Teacher            University Supervisor 
 
 

PLEASE CIRCLE APPROPRIATE LETTER FOR EACH QUESTION. 
 
1. Is the candidate’s explanation of scientific concepts accurate? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
2. Does the candidate demonstrate adequate background knowledge of the scientific concepts and skills presented at the 

grade level? 
 
      A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
  
3. Does the candidate refer to appropriate learning standards and skills in the Science and Technology/Engineering 

Framework in developing the lesson? 
 
      A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
4. Does the candidate discuss the mathematical skills related to the particular science unit they are teaching? 
 
      A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
5. Does the candidate practice and teach students safe laboratory practices as referred to in the Science and Technology 

Curriculum Framework Appendix V? 
 
      A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
6. Does the candidate model scientific reasoning in demonstrating or teaching scientific units? 
 
      A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
7. Does the candidate address student’s prior knowledge and misconceptions in science? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
8. Does the candidate model a variety of methods research, including laboratory techniques and use of computers? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
9. Does the candidate encourage students to build essential scientific skills by conducting investigations and experiments? 
 

A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
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English (Grades 8-12) 
 

License-Specific Evaluation Questions 
 

Student Name                                   Date 
 
Cooperating Teacher            University Supervisor 
 
 

PLEASE CIRCLE APPROPRIATE LETTER FOR EACH QUESTION. 

 
1. Does the candidate demonstrate an adequate knowledge of the literary work, its genre, literary period, and 

author when conducting a lesson on a particular work? 
 
A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency  

 
2. Does the candidate use or refer to historically contemporary primary sources to shed light on the historical or 

social context for a particular work in the course of the lesson? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency  
 
3. Does the candidate ensure that students understand the differences between a literary work and an expository or 

persuasive work? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
4. Does the candidate ensure that students have determined the meaning of what an author has written before 

encouraging them to interpret or evaluate it?  
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
5. Does the candidate require students to provide adequate evidence from a text to support their interpretations or 

judgments? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
6. Does the candidate help students understand the uses of the imagination and the limitations of using personal 

experience to understand a literary work? 
 

 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
7. Has the candidate referred to appropriate learning standards and skills in the English Language Arts Curriculum 

Framework in developing a lesson on a literary work? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
8. Has the candidate addressed recommended authors or works in Appendix A (authors and works reflecting our 

literary and civic heritage) as well as in Appendix B (chiefly contemporary authors) in preparing lessons on 
literary works? 

 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
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9. Does the candidate use the English language effectively in speaking and/or writing during the lesson? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
10. Does he or she demonstrate knowledge of the elements in the writing process when conducting a composition 

lesson? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
11. Does the candidate clarify the differences between the elements of expository writing and the elements of 

literary writing when conducting a composition lesson? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 

 
12. Does the candidate make useful responses to student drafts that help students improve their next draft? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency  
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History (Grades 8-12) 
 

License-Specific Evaluation Questions 
 

Student Name                                   Date 
 
Cooperating Teacher            University Supervisor 
 
 

PLEASE CIRCLE APPROPRIATE LETTER FOR EACH QUESTION. 

 
1. Does the candidate demonstrate an adequate historical knowledge of the period, event, or individual under discussion 

when conducting a history lesson?  Does he or she place the period, event, or individual in an appropriate historical 
context?  Does he or she use maps or globes when relevant to the topic?  

 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
2. Does the candidate explain how the individual, period, or event under discussion is related to the development of our 

political principles or institutions, when relevant? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
3. Does the candidate avoid presentism, that is, making moral judgments about past events, behaviors, or decisions that 

reflect contemporary moral views, not those of the time of the event, behavior, or decision? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
4. Does the candidate avoid presenting his or her own views on social or political issues as the correct ones and inhibiting a 

full range of student views?  Does the candidate encourage students to offer views that may conflict with the candidate’s 
views? 

 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
5. Does the candidate place the topic of the lesson in an international context when relevant? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
6. Does the candidate use or refer to historically contemporary primary sources in addition to the textbook in the course of 

the lesson? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
7. Does the candidate refer to appropriate concepts and skills as well as standards from the History and Social Science 

Curriculum Framework in developing a lesson? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
8. Does the candidate refer regularly to maps and globes when conducting geography lessons? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
9. Does the candidate address theories and practices in economics and government appropriately into history lessons? 

 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
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10. Does he or she adequately address causes and consequences of events? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
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Mathematics (Grades 8-12) 
 

License-Specific Evaluation Questions 
 

Student Name                                   Date 
 
Cooperating Teacher            University Supervisor 
 
 

PLEASE CIRCLE APPROPRIATE LETTER FOR EACH QUESTION. 

 
1. Does the candidate appropriately balance activities for developing conceptual and procedural learning activities 

to understand mathematics?  
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
2. Does the candidate use multiple representations of concepts, verbally, pictorially and symbolically, such as: 

numerals or diagrams, algebraic expressions or graphics, or matrices that model a method for solving a system 
of equations to help students develop a deeper understanding? 

 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
3. Are manipulatives and concrete representations used when appropriate? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 

 
4. Does the candidate help students to learn alternate methods of solving mathematics problems? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
5. Are students’ mathematical misconceptions identified and addressed? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
6. Does the candidate provide a clear model of mathematical reasoning when helping students solve mathematics 

problems? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
7. Does the candidate know how to teach the standard algorithms for arithmetical operations and teach them to 

students? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
8. Does the candidate refer to the state's grade level mathematics standards to prepare a lesson? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
 
9. Is the candidate's explanation of mathematical concepts accurate? 
 
 A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
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10. Does the candidate provide opportunities for students to use accurate mathematical language to talk 
       and write about the mathematics? 

  
A. Did not demonstrate skill      B. Demonstrated skill      C. Demonstrated skill with high degree of proficiency 
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Massachusetts Summative 
Preservice Performance Assessment 
(PPA) Form 
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The Commonwealth of Massachusetts 
           Department of Education 
 

350 Main Street, Malden, Massachusetts 02148-5023        Telephone: (781) 338-30

Preservice Performance Assessment for Practicum or Practicum Equivalent 
Professional Standards for Teachers: See 603 CMR 7.08. 

 
Part I –To be completed by the applicant.                                            Practicum: _____________ Practicum Equivalent: ______________ 

 
1. Legal Name: (print) __________________________________________________________2. SSN: ________________________________ 
 
3. Address: __________________________________________________________________________________________________________ 
 
4. Sponsoring Organization: _______________________________________________Program & Level: ____________________________ 
 
5. Practicum/Equivalent Course Number: ________________________________________Credit Hours: ___________________________ 
       Course Title: _____________________________________________________________________________________________________ 
 
6. Practicum/Equivalent Site: _________________________________________________7: Grade Levels of Students: _________________ 
 
8. Total number of practicum hours: _____________Number of hours assumed full responsibility in the role: _______________________ 
 
9. Other Massachusetts licenses held if any: _______________________________________________________________________________ 
 
10. Have any components of the approved program been waived (see Regulations 7.03(1) (b)): Yes _______________No_______________ 
 
Part II – To be completed by the Program Supervisor 
Name: (print) ___________________________________________________Position/Title______________________________ 
 
The Applicant completed a practicum/equivalent designed by the Sponsoring organization as partial preparation for the following 
license: 
 
Applicant’s License Field: ____________________________________________________Grade Level: _____________________________ 
 
Part III – To be completed by the Supervising Practitioner 
 
Name: (print) ______________________________________________________________Position: __________________________________ 
 
School System: ______________________________________________License: Initial (# yrs. experience): ______or Professional: ________ 
 
Massachusetts License #: ____________________________________Field(s): ___________________________________________________ 

 
Part IV – Initial 1, 2, and 3. 
 
1. Initial meeting held at which the Professional Standards and the procedures for evaluation were explained to the Applicant. 
    Date: ________Applicant: ________________ Program Supervisor: _________________ Supervising Practitioner: _________________ 
 
2. Meeting held midway through the practicum at which the Applicant’s progress toward the Professional Standards was discussed. 
    Date: ________Applicant: _________________ Program Supervisor: ________________ Supervising Practitioner: _________________ 
 
3. Final meeting held to complete evaluation and to allow Applicant an opportunity to raise questions and make comments.   
    Date: ________Applicant: ________________ Program Supervisor: _________________ Supervising Practitioner: _________________ 
 
Part V  
Candidate has successfully completed the Preservice Performance Assessment (Sections:7.03(2)(a) (4)&7.04(2)(b) (4)(b)) Yes:____ No: ____ 
 
Program Supervisor (sign): ___________________________________________________ Date: _______________________ 
 
Supervising Practitioner (sign): _______________________________________________   Date: _______________________ 

Mediator (if necessary: see 7.04(4)) (sign): _______________________________________ Date: _______________________ 
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Please use this assessment in conjunction with the Preservice Performance Assessment 
Guidelines: the rating scale is described on page 4; evaluation questions relating to the 
standards are pages 5 - 12, and license-specific questions per standard B2c are pages 13-44. 

 
Standard A - Plans Curriculum and Instruction 

Indicators Evidence 
1.  Draws on content standards of the relevant curriculum 
frameworks to plan sequential units of study, individual 
lessons, and learning activities that make learning 
cumulative and advance students’ level of content 
knowledge.  Specify curriculum framework title, learning 
standards, and concept and skills used (attach list if 
necessary). 
 
2.  Draws on results of formal and informal assessments as 
well as knowledge of human development to identify 
teaching strategies and learning activities appropriate to 
the specific discipline, age, level of English language 
proficiency, and range of cognitive levels being taught. 
 
3.  Identifies appropriate reading materials, other 
resources, and writing activities for promoting further 
learning by the full range of students within the classroom. 
 
4.  Identifies prerequisite skills, concepts, and vocabulary 
needed for the learning activities and design lessons that 
strengthen student reading and writing skills. 
 
5.  Plans lessons with clear objectives and relevant 
measurable outcomes. 
 
6.  Draws on resources from colleagues, families, and the 
community to enhance learning. 
 
7.  Incorporates appropriate technology and media in 
lesson planning. 
 
8.  Uses information in Individualized Education Programs 
(IEPs) to plan strategies for integrating students with 
disabilities into general education classrooms. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Rating:  
 

Explanation of Rating for Standard A - Plans Curriculum and Instruction 
 
 
 
 

Rating Scale: 1=Does Not Meet the Standard; 2=Meets the Standard, 3=Exceeds the Standard; NA=Not Applicable. 
 

Candidate’s Name: __________________________________________________License: _____________________________ 
 
Program Supervisor (initial): ___________________________________________________Date: ______________________ 
 
Supervising Practitioner (initial): ________________________________________________Date: _____________________ 
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Standard B – Delivers Effective Instruction 
Indicators Evidence 

1.  Communicates high standards and expectations when 
beginning the lesson. 
a)     Makes learning objectives clear to students. 
b)     Communicates clearly in writing and speaking. 
c)     Uses engaging ways to begin a new unit of study or lesson. 
d)     Builds on students’ prior knowledge and experience. 
2. Communicates high standards and expectations when  
carrying out the lesson. 
a) Uses a balanced approach to teaching skills and concepts of 

elementary reading and writing. 
b) Employs a variety of content-based and content-oriented 

teaching techniques from more teacher-directed strategies 
such as direct instruction, practice, and Socratic dialogue, to 
less teacher-directed approaches such as discussion, problem 
solving, cooperative learning, and research projects (among 
others). 

c) Demonstrates an adequate knowledge of and approach 
to the academic content of lessons. (See license-specific 
questions in Guidelines, pp. 13-44) 

d) Employs a variety of reading and writing strategies for 
addressing learning objectives. 

e) Uses questioning to stimulate thinking and encourages all 
students to respond. 

f) Uses instructional technology appropriately. 
g) Employs appropriate sheltered English or subject matter 

strategies for English learners. 
3.  Communicates high standards and expectations when 
extending and completing the lesson. 
a) Assigns homework or practice that furthers student learning 

and checks it. 
b) Provides regular and frequent feedback to students on their 

progress. 
c) Provides many and varied opportunities for students to 

achieve competence. 
4.  Communicates high standards and expectations when 
evaluating student learning. 
a) Accurately measures student achievement of, and progress 

toward, the learning objectives with a variety of formal and 
informal assessments, and uses results to plan further 
instruction. 

b) Translates evaluations of student work into records that 
accurately convey the level of student achievement to 
students, parents or guardians, and school personnel.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Rating:  
 

Explanation of Rating for Standard B – Delivers Effective Instruction 
 
 
 
 

Rating Scale: 1=Does Not Meet the Standard; 2=Meets the Standard, 3=Exceeds the Standard; NA=Not Applicable. 
 
Candidate’s Name: __________________________________________________License: __________________ 
 
Program Supervisor (initial): ____________________________________________________Date: __________ 
 
Supervising Practitioner (initial): _________________________________________________Date: __________ 
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Standard C – Manages Classroom Climate and Operation 
Indicators Evidence 

  1.  Creates an environment that is conducive to learning. 
 

2.  Creates a physical environment appropriate to a range 
of learning activities. 
 
3.  Maintains appropriate standards of behavior, mutual 
respect, and safety. 
 
4.  Manages classroom routines and procedures without 
loss of significant instructional time. 

 
 
 
 
 
 
 
 
 
 

 
Rating:  
 

Explanation of Rating for Standard C – Manages Classroom Climate and Operation 
 
 
 
 

Rating Scale: 1=Does Not Meet the Standard; 2=Meets the Standard, 3=Exceeds the Standard; NA=Not Applicable. 
 

Standard D – Promotes Equity 
Indicators Evidence 

1.  Encourages all students to believe that effort is a key to 
achievement. 
 
2.  Works to promote achievement by all students without 
exception. 
 
3.  Assesses the significance of student differences in 
home experiences, background knowledge, learning skills, 
learning pace, and proficiency in the English language for 
learning the curriculum at hand and uses professional 
judgment to determine if instructional adjustments are 
necessary. 
 
4.  Helps all students to understand American civic 
culture, its underlying ideals, founding political principles 
and political institutions, and to see themselves as 
members of a local, state, national, and international civic 
community. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Rating:  
 

Explanation of Rating for Standard D – Promotes Equity 
 
 
 
 

Rating Scale: 1=Does Not Meet the Standard; 2=Meets the Standard, 3=Exceeds the Standard; NA=Not Applicable. 
 
Candidate’s Name: ____________________________________________________License: __________________ 
 
Program Supervisor (initial): ______________________________________________________Date: ___________ 
 
Supervising Practitioner (initial): ___________________________________________________Date: __________ 
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Standard E – Meets Professional Responsibilities 
Indicators Evidence 

  1.  Understands his or her legal and moral 
responsibilities. 

 
2. Conveys knowledge of and enthusiasm for his/her 
academic discipline to students. 
 
3.  Maintains interest in current theory, research, and 
developments in the academic discipline and exercises 
judgment in accepting implications or findings as valid 
for application in classroom practice. 
 
4.  Collaborates with colleagues to improve instruction, 
assessment, and student achievement. 
 
5.  Works actively to involve parents in their child’s 
academic activities and performance, and communicates 
clearly with them. 
 
6.  Reflects critically upon his or her teaching 
experience, identifies areas for further professional 
development as part of a professional development plan 
that is linked to grade level, school, and district goals, 
and is receptive to suggestions for growth. 
 
7.  Understands legal and ethical issues as they apply to 
responsible and acceptable use of the Internet and other 
resources. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Rating:  
 

Explanation of Rating for Standard E – Meets Professional Responsibilities 
 
 
 
 

Rating Scale: 1=Does Not Meet the Standard; 2=Meets the Standard, 3=Exceeds the Standard; NA=Not Applicable. 
 
Candidate’s Name: __________________________________________________License: __________________ 
 

Program Supervisor (initial): __________________________________________________Date: ____________ 
 
Supervising Practitioner (initial): _______________________________________________Date: ___________ 
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Summary Decision for Preservice Performance Assessment 
 
Teacher candidate’s Preservice Performance Assessment in the practicum or practicum equivalent meets the 
Professional Standards for Teachers: Yes ________ or No ________. 
 
Candidate (sign): ______________________________________________________License: ________________ 
 
Program Supervisor (sign): ______________________________________________________Date: __________ 
 
Supervising Practitioner (sign): ___________________________________________________Date: __________ 
 
 

Standard Rating (from pp. 2-5) 
(a) Plans Curriculum  
(b) Delivers Effective Instruction  
(c) Manages Classroom Climate  
(d) Promotes Equity  
(e) Meets Professional Responsibilities  

Rating Scale: 1=Does Not Meet the Standard; 2=Meets the Standard, 3=Exceeds the Standard; NA=Not Applicable. 
 
 
Summary Comments (integrated assessment of performance): 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The sponsoring organization should maintain this assessment record as part of its 
candidate’s permanent file.  Copies do not have to be sent to the department of education. 
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Evaluation Questions for  
Professional Standards  
(to be used with the PPA form) 
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EVALUATION QUESTIONS 
 

The following evaluation questions are to be used with the Preservice Performance Assessment Form (PPAF) by the 
Program Supervisor and Supervising Practitioner.  Supervisors may elect to include additional evaluation questions 
where appropriate. 

 

(a) Plans Curriculum and Instruction 
1: Draws on content standards of the relevant curriculum frameworks to plan sequential units of study, 
individual lessons, and learning activities that make learning cumulative and advance students’ level of 
content knowledge. 
 
Evaluation Questions: 
 Does documentation show evidence of activities planned as lessons in sequential units of study?  (For example, 

is the structure of each lesson and unit clear?  Is there a focus and logic to each lesson, and are the connections 
within the lessons and the transitions between lessons appropriate?)   

 Are specific standards in the curriculum framework noted with page number and date of publication?    
 Is there an explanation of why these content standards and units of study are being taught?   
 
2: Draws on results of formal and informal assessments as well as knowledge of human development to 
identify teaching strategies and learning activities appropriate to the specific discipline, age, level of English 
language proficiency, and range of cognitive levels being taught. 
 
Evaluation Questions: 
 Does documentation note what assessments have been used and how their results guided planning?   
 Does the planned pedagogy include a rationale grounded in research and common sense? 
 Does the candidate choose teaching strategies that are appropriate for the content, grade level, and range of 

students being taught?   
 Are the learning activities described and do they provide suitable challenges for academically advanced as well 

as for those whose work is below grade level? 
 Is there an explanation of how knowledge of human development and learning guided planning?   
 
3: Identifies appropriate reading materials, other resources, and writing activities for promoting further 
learning by the full range of students within the classroom. 
 
Evaluation Questions:  
 Does documentation describe the reading and other resources being planned and explain which will suitably 

challenge students at each level: below grade level, learning disabled, English language learners, at grade 
level, and academically advanced?   

 Is there an explanation of the different writing activities selected for these different groups of students?   
 

4: Identifies prerequisite skills, concepts, and vocabulary needed for the learning activities.  
 
Evaluation Questions: 
 Does documentation list skills, concepts, and vocabulary needed for the topic being studied and for the different 

groups of students in the class?   
 
5: Plans lessons with clear objectives and relevant measurable outcomes. 
 
Evaluation Questions:  
 Does documentation show the objectives for each planned lesson?  
 Does it describe the measurable outcomes expected?   
 Is there an explanation of how the expected outcomes will be measured?  
 Do the homework, learning activities, and assessments reflect the objectives described? 
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 Are there suitable objectives for students who are academically advanced as well as for those whose work is at 
or below grade level? 
 

6: Draws on resources from colleagues, families, and the community to enhance learning. 
 
Evaluation Question: 
 Are resources identified that may be provided by colleagues, student families, or the community?   
 Does the candidate explain how the resources are going to be used and why?   

 
7: Incorporates appropriate technology and media in lesson planning. 
 
Evaluation Questions: 
 Are the technology or media identified that will be used during the unit of study?   
 How and why are technology and media used to achieve the objectives of the lesson?  
 Are these uses appropriate for the discipline at the intended grade level? 

 
8: Uses information in Individualized Education Programs (IEPs) to plan strategies for integrating students 
with disabilities into general education classrooms. 
 
Evaluation Questions: 
 What information in the IEPs has been used to plan units of study?   
 What strategies or materials are to be used to promote the learning of students with disabilities and why they 

are expected to be effective for these students in this discipline? 
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(b) Delivers Effective Instruction 
1: Communicates high standards and expectations when beginning the lesson: 
a. Makes learning objectives clear to the student.   
 
Evaluation Questions: 
 How are learning objectives communicated to the student? 
 Are the transitions from the beginning of the lesson to the body of the lesson smooth, and clear? 
 
b. Communicates clearly in writing and speaking.   
 
Evaluation Questions: 
 Does the candidate communicate clearly in writing and speaking? 
 
c. Uses engaging ways to begin a new unit of study or lesson.   
 
Evaluation Questions: 
 What types of opening activities are used and what are the purposes (i.e., to stimulate prior knowledge, to frame 

the lesson, or to motivate students)?  
 
d. Builds on students’ prior knowledge and experience. 
 
Evaluation Questions:    
 Does the candidate build on students’ prior knowledge and experience? 
 
2: Communicates high standards and expectations when carrying out the lesson: 
a. Uses a balanced approach to teaching skills and concepts of elementary reading and writing.  

 
Evaluation Questions: 
 Are phonemic awareness, phonics, and vocabulary skills taught and practiced separately as well as together 

with comprehension skills? 
 Are materials provided for practice? 
 Are decodable texts used for practicing phonics lessons? 
 Are reading materials suitably challenging for students with different learning paces?    
 Are provisions made to develop automaticity and fluency? 
 
b. Employs a variety of content-based and content-oriented teaching techniques, from more teacher-

directed strategies such as direct instruction, practice, and Socratic dialogue, to less teacher-directed 
approaches such as discussion, problem solving, cooperative learning, and research projects (among 
others). 

 
Evaluation Questions: 
 Does candidate indicate two or more teaching techniques that address the range of student skills? 
 Are the teaching techniques appropriate for the objectives of the lesson and for the different groups of students? 

 
c. Demonstrates adequate knowledge of and approach to the academic content of lessons. 
 
Evaluation Questions: 
 See license-specific evaluation questions, pp. xxxx. 

 
d. Employs a variety of reading and writing strategies for addressing the learning objectives. 

 
Evaluation Questions: 

 Are reading and writing activities included in the body of the lesson and /or in the homework? 
 Are students asked to describe, explain and justify their ideas? 
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e. Uses questioning to stimulate thinking and encourages all students to respond.   
 

Evaluation Questions: 
 Does the candidate use probing questions to help students understand concepts?  
 Does the candidate address questions to all students to encourage participation? 

 
f. Uses instructional technology appropriately.  
Evaluation Questions: 

 Is the candidate knowledgeable in the use of technology? 
 Is there a smooth transition to and from technology use? 
 Do all students have access to the technology and are they given sufficient instruction in its use? 
 Is technology used as a tool to develop and reinforce knowledge and skills? 

 
g. Employs appropriate sheltered English or subject matter strategies for English language learners.   

 
Evaluation Questions:  

 Do lesson plans include language objectives based on the Massachusetts English language arts standards 
and where appropriate, the English language proficiency benchmarks? 

 Does the candidate adapt and explain grade level content material to make them comprehensible? 
 Does the candidate emphasize content vocabulary and give students regular practice in applying content 

and English language knowledge? 
 Does the candidate’s speech model proper English usage when working with English language learners? 

   
3: Communicates high standards and expectations when extending and completing the lesson: 
a. Assigns homework or practice that furthers student learning and checks it. 
 
Evaluation Questions: 
 Does the candidate provide evidence of differential homework assignments or practice that further the learning 

of students who are academically advanced as well as students whose work is at or below grade level? 
 Are several examples of assignments included and a rationale provided for them? 
 Are classroom sets of examples of student homework provided? 
 How is student homework evaluated? 
 
b. Provides regular and frequent feedback to students on their progress. 
 
Evaluation Questions: 
 Does the candidate aptly summarize what students have been expected to learn at the end of the lesson (or ask 

students to do so)? 
 
c. Provides many and varied opportunities for students to achieve competence. 
 
Evaluation Questions: 
 Does the candidate guide students to an adequate or useful conclusion to the lesson? 
 Does the candidate provide examples of how student work is evaluated and how that evaluation is 

communicated to students?  
 
4: Communicates high standards and expectations when evaluating student learning. 
a. Accurately measures student achievement of, and progress toward, the learning objectives with a variety 

of formal and informal assessments, and uses results to plan further instruction. 
 
Evaluation Questions: 
 Has the candidate provided examples of tests written by her/him? 
 Are formal tests provided by the district identified? 
 Are examples of student response papers for teacher tests provided? 
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 Have alternate forms of assessment (portfolios, projects, etc.) been used and copies provided? 
 
b. Translates evaluations of student work into records that accurately convey the level of achievement 

students for parents or guardians, and school personnel. 
 

Evaluation Questions: 
 Are report cards or grades given for student learning provided? 
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(c) Manages Classroom Climate Operation 
1: Creates an environment that is conducive to learning.   
 
Evaluation Questions: 
 How has candidate created an environment that is conducive to learning?  (For example, does the candidate 

establish a positive atmosphere where students are encouraged to participate?  Does the candidate have good 
rapport with the students? Is the candidate patient with students?) 

 
2: Creates a physical environment appropriate to range of learning activities.   
 
Evaluation Questions: 
 Has the candidate created a physical environment appropriate to the range of learning activities?  
 
3: Maintains appropriate standards of behavior, mutual respect, and safety.    
 
Evaluation Questions: 
 Has the candidate maintained appropriate standards of behavior, mutual respect, and safety? (For example, 

does the candidate communicate rules and procedures for classroom behavior to the students? Is the candidate 
alert to student behavior at all times?  Does the candidate stop inappropriate behavior promptly and 
consistently? Does the candidate treat the students with respect and is that respect returned?)    

 
4: Manages classroom routines and procedures without loss of significant instructional time. 
 
Evaluation Questions: 
 Does the candidate manage classroom routines and procedures without loss of significant instructional time? 

(For example, does the candidate use appropriate time periods for checking homework, for the body of the 
lesson, etc.?  Are the materials needed for activities ready for distribution and is the candidate organized in 
transitioning between activities?) 
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(d) Promotes Equity 
1: Encourages all students to believe that effort is a key to achievement.   
 
Evaluation Questions: 
 Does the candidate pay as much attention to students who are academically advanced as to those whose work is 

at or below grade level? 
 
2: Works to promote achievement by all students without exception. 
 
Evaluation Questions: 
 Does the candidate provide opportunities for students to receive extra help outside of classtime? 
 Does the candidate provide more challenging work on a systematic or accelerated basis for academically 

advanced students? 
 
3: Assesses the significance of student differences in home experiences, background knowledge, learning 
skills, learning pace and proficiency in the English language for learning the curriculum at hand and uses 
professional judgement to determine if instructional adjustments are necessary. 
 
Evaluation Questions: 
 Does student work reflect adjustments made?  For example, what did the candidate do for students who may 

require additional foundational knowledge or skills; or for students who have advanced knowledge or skills? 
 
4: Helps all students to understand American civic culture, its underlying ideals, founding  
political principles, and political institutions and to see themselves as members of a local, state, national, and 
international civic community. 
 
Evaluation Questions:   
 Has the candidate explained what adjustments have been made for these purposes, and why?  
 Does the candidate address all students as unique individuals and as Americans or potential Americans? 
 Does the candidate avoid identifying students as “representatives” of particular racial, ethnic, or gender 

groups?      
 Does the candidate help students to see themselves and each other as American citizens? Does candidate give 

special writing assignments, lessons on national symbols, songs, phrases, and Pledge of Allegiance, or special 
civics lessons? 
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(e) Meets Professional Responsibilities 
1: Understands his or her legal and moral responsibilities.   
 
Evaluation Questions: 
 Does the candidate behave in a professional manner (including punctuality, confidentiality, and carrying out all 

job-related responsibilities)? 
 
2: Conveys knowledge of and enthusiasm for his/her academic discipline to students.  
 
Evaluation Questions: 
 Is the candidate enthusiastic about his/her academic discipline during interactions with students? 
 
3: Maintains interest in current theory, research, and developments in the academic discipline and exercises 
judgment in accepting implications or findings as valid for application in classroom practice.   
 
Evaluation Questions: 
 Does the candidate take advantage of professional development opportunities provided by the school during 

his/her teaching there? 
 
4: Collaborates with colleagues to improve instruction, assessment, and student achievement.  
 
Evaluation Questions: 
 Does the candidate confer with his/her cooperating practitioner and other colleagues (including other student 

teachers) about improving his/her practice? 
 
5: Works actively to involve parents in their child’s academic activities and performance, and communicates 
clearly with them.  
 
Evaluation Questions: 
 Does the candidate participate in conferences with parents (under the guidance of the cooperating practitioner) 

when appropriate? 
 
6: Reflects critically upon his or her teaching experience identifies areas for further professional development 
as part of a professional development plan that is linked to grade level, school, and district goals, and is 
receptive to suggestions for growth. 
 
Evaluation Questions: 
 Does the candidate provide evidence (e.g., a journal) of reflecting upon his/her practice? 
 
7: Understands legal and ethical issues as they apply to responsible and acceptable use of the Internet and 
other resources.  
 
Evaluation Questions: 
 Does the candidate communicate appropriate use of the Internet to students whenever class activities include 

Internet use?  
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License-Specific (Content) Questions 
for the Preservice Performance 
Assessment 
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Business 
 

 Standard (b)2c 
Demonstrates adequate knowledge of and approach to the academic content 

of lessons. 
 

License-Specific Evaluation Questions 
 
1. Does the candidate demonstrate adequate knowledge of the principles and concepts related to theories 

of business management, macroeconomics, microeconomics, marketing and accounting? 
2. Does the candidate demonstrate adequate knowledge of the particular subject matter of the business 

concept that is the focus of the lesson? 
3. Does the candidate use or refer to contemporary primary or secondary sources to supplement the text? 
4. Does the candidate demonstrate adequate knowledge of current technology used in business and 

information systems? 
5. Is the candidate able to demonstrate an interdisciplinary/integrated approach to teaching business 

concepts, including entrepreneurship and human resource management? 
6. Does the candidate demonstrate the ability to discuss relevant current issues openly without inhibiting 

students’ views?  Does the candidate encourage students to offer viewpoints that may differ from or 
conflict with those of the candidate? 

7. Does the candidate introduce appropriate mathematical concepts into the learning situation? 
8. Does the candidate demonstrate an understanding of business law and other legal issues affecting 

business? 
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English 
 

 Standard (b)2c 
Demonstrates adequate knowledge of and approach to the academic content 

of lessons. 
 

License-Specific Evaluation Questions 
 

1. Does the candidate demonstrate an adequate knowledge of the literary work, its genre, literary 
period, and author when conducting a lesson on a particular work? 

2. Does the candidate use or refer to historically contemporary primary sources to shed light on the 
historical or social context for a particular work in the course of the lesson? 

3. Does the candidate ensure that students understand the differences between a literary work and an 
expository or persuasive work? 

4. Does the candidate ensure that students have determined the meaning of what an author has 
written before encouraging them to interpret or evaluate it?  

5. Does the candidate require students to provide adequate evidence from a text to support their 
interpretations or judgments? 

6. Does the candidate help students understand the uses of the imagination and the limitations of 
using personal experience to understand a literary work? 

7. Has the candidate referred to appropriate learning standards and skills in the English Language 
Arts Curriculum Framework in developing a lesson on a literary work? 

8. Has the candidate addressed recommended authors or works in Appendix A (authors and works 
reflecting our literary and civic heritage) as well as in Appendix B (chiefly contemporary authors) 
in preparing lessons on literary works? 

9. Does the candidate use the English language effectively in speaking and/or writing during the 
lesson? 

10. Does he or she demonstrate knowledge of the elements in the writing process when conducting a 
composition lesson? 

11. Does the candidate clarify the differences between the elements of expository writing and the 
elements of literary writing when conducting a composition lesson? 

12. Does the candidate make useful responses to student drafts that help students improve their next 
draft? 
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History 
 

 Standard (b)2c 
Demonstrates adequate knowledge of and approach to the academic content 

of lessons. 
 

License-Specific Evaluation Questions 
 

1. Does the candidate demonstrate an adequate historical knowledge of the period, event, or 
individual under discussion when conducting a history lesson?  Does he or she place the period, 
event, or individual in an appropriate historical context?  Does he or she use maps or globes when 
relevant to the topic?  

2. Does the candidate explain how the individual, period, or event under discussion is related to the 
development of our political principles or institutions, when relevant? 

3. Does the candidate avoid presentism, that is, making moral judgments about past events, 
behaviors, or decisions that reflect contemporary moral views, not those of the time of the event, 
behavior, or decision? 

4. Does the candidate avoid presenting his or her own views on social or political issues as the 
correct ones and inhibiting a full range of student views?  Does the candidate encourage students 
to offer views that may conflict with the candidate’s views? 

5. Does the candidate place the topic of the lesson in an international context when relevant? 
6. Does the candidate use or refer to historically contemporary primary sources in addition to the 

textbook in the course of the lesson? 
7. Does the candidate refer to appropriate concepts and skills as well as standards from the History 

and Social Science Curriculum Framework in developing a lesson? 
8. Does the candidate refer regularly to maps and globes when conducting geography lessons? 
9. Does the candidate address theories and practices in economics and government appropriately 

into history lessons? 
10. Does he or she adequately address causes and consequences of events? 
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Mathematics 
 

 Standard (b)2c 
Demonstrates adequate knowledge of and approach to the academic content 

of lessons. 
 

License-Specific Evaluation Questions 
 

1. Does the candidate appropriately balance activities for developing conceptual and procedural 
learning activities to understand mathematics?  

2. Does the candidate use multiple representations of concepts, verbally, pictorially and 
symbolically, such as: numerals or diagrams, algebraic expressions or graphics, or matrices that 
model a method for solving a system of equations to help students develop a deeper 
understanding? 

3. Are manipulatives and concrete representations used when appropriate? 
4. Does the candidate help students to learn alternate methods of solving mathematics problems? 
5. Are students’ mathematical misconceptions identified and addressed? 
6. Does the candidate provide a clear model of mathematical reasoning when helping students solve 

mathematics problems? 
7. Does the candidate know how to teach the standard algorithms for arithmetical operations and 

teach them to students? 
8. Does the candidate refer to the state's grade level mathematics standards to prepare a lesson? 
9. Is the candidate's explanation of mathematical concepts accurate? 
10. Does the candidate provide opportunities for students to use accurate mathematical language to 

talk and write about the mathematics? 
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Science 
(Levels: 5-8, 8-12) 

(Biology, Chemistry, Earth Science, General Science, and Physics) 

 
 Standard (b)2c 

Demonstrates adequate knowledge of and approach to the academic content 
of lessons. 

 

License-Specific Evaluation Questions 
 

1. Is the candidate’s explanation of scientific concepts accurate? 
2. Does the candidate demonstrate adequate background knowledge of the scientific concepts and skills 

presented at the grade level? 
3. Does the candidate refer to appropriate learning standards and skills in the Science and 

Technology/Engineering Framework in developing the lesson? 
4. Does the candidate discuss the mathematical skills related to the particular science unit they are 

teaching? 
5. Does the candidate practice and teach students safe laboratory practices as referred to in the Science 

and Technology Curriculum Framework Appendix V? 
6. Does the candidate model scientific reasoning in demonstrating or teaching scientific units? 
7. Does the candidate address student’s prior knowledge and misconceptions in science? 
8. Does the candidate model a variety of methods research, including laboratory techniques and use of 

computers? 
9. Does the candidate encourage students to build essential scientific skills by conducting investigations 

and experiments? 
 
 
 
 
 
 


